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Abstract. Language is a fundamental aspect of education, shaping not only how students
learn but also their access to educational opportunities. Language-in-education policies, which
determine the language(s) of instruction and the role of different linguistic varieties in the
classroom, can have far-reaching implications for student experiences and outcomes. This article
critically examines the impact of such policies, highlighting how they can perpetuate educational
inequities and undermine the linguistic diversity of student populations.
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AHAJIN3 BJUAHUSA HOJIUTUKU UCITOJIB30OBAHUSA A3BIKA B ObPA3OBAHUUN

HA OBYUYEHHUE U OBPA30OBATEJIBHBIE BOSMOKHOCTHU YYAIIUXCHL.

Annomauyun. H3zvik  Aengemcs  (OYHOAMEHMANbHbIM — ACNEKMOM  00pa308aHusl,
onpedeﬂ;z;ou;ww He MOJIbKO mo, Kak ydawiuecs ydvamcs, HO U UxX ()ocmyn K O@pdS’OGCIWl@JleblM
go3mooicnocmam. llonumuxa uUcnonvb306anus s3blkad 6 06pa306aﬂuu, onpedeﬂﬂiow;aﬂ }l3blK(1/l)
o6yquu}l U pojb pas3iludHvblx A3blKOBblX pa3H06u0H0cmeﬁ 6 Kjaacce, mooalcem umembv oanexko
uoywue nociedcmsusi 0 Onvlma U pe3yibmamos yyawuxcsi. B smoii cmamve Kpumuuecku
pacemampusaemcs 61usHue maxou noaumuKku, nodqepkueaﬂ, KAdK OHA MooJicent yeeKoeeduniob
HepaseHcmeo 6 o6pa306aﬂuu u l’lOdOpSClmb A3bIKOBOE pa3H006pa3ue cmydqueCKoeo HACENEeHUA.

Knrwuesvie cnosa: ()GyﬂS’blllHOe U MHOCOA3bIHYHOE o6pa306aHue, npozpammbol SA3bIKOBOU

nOOO@pf)fC‘Ku, A3blKo6AA ()uCKpuMuHauuﬂ, axKaoemu4eckas ycnesaemocntb, NOHUMAaHue, ydacmue.

Main part: Research has shown that when students' home languages are excluded from
the classroom, they can experience difficulties in comprehending lesson content, participating in
discussions, and demonstrating their academic knowledge. This language barrier can lead to lower
academic achievement, higher dropout rates, and a narrowing of educational and career prospects,
particularly for students from marginalized linguistic communities. In response to the limitations

of monolingual instruction, some education systems have implemented bilingual or multilingual
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education programs. These models aim to provide instruction in both the dominant language and
the students' home languages, with the goal of promoting bilingual and biliterate proficiency.

While bilingual education has the potential to support students' academic success, linguistic
development, and cultural identity, the implementation of such programs is often fraught with
challenges. Inadequate resources, lack of qualified teachers, and resistance from dominant
language-speaking families can undermine the effectiveness of bilingual initiatives. Moreover,
bilingual education policies may still perpetuate language hierarchies, favoring certain language
varieties over others.

Education policies on students vary widely depending on the country, state, or even local
school district. These policies typically cover areas such as curriculum standards, assessment
methods, special education, student rights and responsibilities, attendance requirements, and
disciplinary procedures. Here are some key areas commonly addressed by education policies:

Curriculum Standards: Policies often specify the subjects and content that must be taught
at each grade level. They may include requirements for core subjects like math, science, language
arts, and social studies, as well as electives.

Assessment and Accountability: Standardized testing requirements and procedures for
measuring student performance. Policies on how schools and teachers are held accountable for
student outcomes.

Special Education: Regulations ensuring that students with disabilities receive appropriate
accommodations and support. Implementation of Individualized Education Programs (IEPS) or
504 Plans.

Student Rights and Responsibilities: Policies protecting student rights, including freedom
of expression and privacy. Codes of conduct outlining acceptable behavior and disciplinary
actions.

Attendance Requirements: Mandatory attendance laws specifying the number of school
days students must attend. Procedures for handling truancy and absenteeism.

Disciplinary Procedures: Guidelines for addressing behavioral issues and implementing
suspensions or expulsions. Policies on bullying prevention and intervention.

Health and Safety: Requirements for immunizations, physical examinations, and mental
health support. Safety protocols for emergencies, such as fire drills and lockdown procedures.

Equity and Inclusion: Policies promoting equal access to educational resources and
opportunities. Initiatives to address disparities based on race, gender, socioeconomic status, and

other factors.
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Technology Use: Regulations on the use of digital devices and internet access in schools.
Policies on cyberbullying and digital citizenship.

Parental Involvement: Encouragement of parental engagement in the educational process.
Policies on communication between schools and families.

These policies are often developed by education boards or departments at various levels of
government and are influenced by legislation, research, and community input. They aim to provide
a structured, fair, and effective educational experience for all students.

Language-in-education policies do not exist in a vacuum; they are deeply intertwined with
broader sociopolitical dynamics and power structures. Dominant language groups often wield
significant influence over policymaking, leading to the marginalization of linguistic minorities and
the perpetuation of linguistic discrimination.

Examining the sociopolitical context of language-in-education policies reveals how they
can be used as tools of assimilation, exclusion, and cultural hegemony. Policies that restrict the
use of minority languages in schools, for example, can be seen as a means of undermining the
linguistic and cultural identities of marginalized communities.

Learning a new language is fun and exciting. It also has wonderful benefits for children at
school and in life.

Enhances literacy skills: Children develop a better understanding of English when they
study a new language. They become more aware of grammar, conjugation and sentence structures.
This helps them understand how English works, enhances their comprehension and accelerates
their ability to read and write.

Improves memory and brain function: Learning a language strengthens the area of the
brain which is responsible for memory, speech and sensory perception. Bilingual people are better
at retaining lists, sequences, names and directions. They are also more creative, perceptive and can
concentrate for longer.

Helps develop critical thinking and problem-solving skills: Learning a language enables
children to analyse information and solve problems better as they can select relevant information
and ignore irrelevant or misleading information. They become more rational and objective
decision makers.

Conclusion: Language-in-education policies have a profound impact on student learning,
educational opportunities, and the broader societal landscape. By critically examining these
policies and their consequences, educators, policymakers, and researchers can work towards the

development of more inclusive, equitable, and linguistically supportive educational systems.
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This is a fundamental step in ensuring that all students, regardless of their linguistic

backgrounds, can thrive and reach their full potential.
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