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Abstract. This paper analyzes a management model for teaching economic concepts in
English through the CLIL (Content and Language Integrated Learning) approach. The research
emphasizes the need to view English not only as a means of communication but also as a tool for
deepening economic knowledge and preparing competitive professionals for the global labor
market. CLIL methodology enables the integration of economics and language teaching, ensuring
simultaneous development of subject knowledge and linguistic competence. The paper discusses
strategies for curriculum planning, resource management, teacher training, and the development
of learner-centered materials. Findings indicate that CLIL-based economic education enhances
both language skills and analytical as well as practical competencies.
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Annomayusn. B oannoii cmamve paccmampueaemcs Mooeib YNpasieHus npenooasaHuem
IKOHOMUYECKUX KOHYeNnYull Ha aenutickom szvike Ha ocHoge nooxoda CLIL (Content and
Language Integrated Learning). B uccnedoganuu noouepxusaemcs  HeoOX00UMOCHb
PACCMampusams AHSAUNCKULL SI3bIK He MOJbKO KAK CPeoCmeo KOMMYHUKAyuu, HO U Kak
uUHCmMpymenm  yenyonenus 3IKOHOMUYECKUX 3HAHULL U NOO2OMOBKU KOHKYPEHMOCNOCOOHbBIX
Cneyuanucmos 0si Mupogozo puvlika mpyoa. Memooonoeuss CLIL nozeonsem unmeepuposams
IKOHOMUYECKUe OUCYUNTUHBL U O0OYyYeHUe A3bIKY, o0becnedusas O0OHOBPEMeHHOe pa3eumue
NPeOMemHbIX 3HAHULL U A3bIKOBOU KomnemeHyuu. B cmamve ananusupyromcs cmpamecuu
NIAHUPOBAHUST  Y4eOHO20 npoyecca, YNpAeleHUs pecypcamiu, NOblleHUs: Keaaupurayuu
npenooagamenell u papabomKu y4eOHbIX MAmMmepudanos, OPUEHMUPOBAHHBIX HA NOMPeOHOCMU
cmyoenmos. Pesynbmamvl nokaszwieaiom, umo 3KoHoMmuyeckoe obpasosanue Ha ochose CLIL
cnocobcmeyem paszsumuio He moabKo SI3bIKOBbIX HABIKOG, HO U AHATUMUYECKO20 MbIULIeHUs, d
Maxoice NPAKmMu4ecKux yMeHuil.

Knrouesvie cnosa: CLIL, sxoHomuueckoe o00pazoganue, aHIULCKUL 53bIK, MOOeb
ynpaenenus, ESP, unmezpayus, cmpamezuu npenooasanusl.

Introduction: In the era of globalization, the demand for professionals who are both
subject-matter experts and proficient in English has reached unprecedented levels. This dual
competency is particularly relevant in the field of economics, where the ability to interpret,
analyze, and communicate complex financial and market-related information is essential for
effective participation in the international arena. Traditional language teaching methods, which
often separate language acquisition from professional content, are increasingly viewed as
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insufficient for meeting the demands of the modern labor market. Consequently, educational
institutions are seeking integrative approaches that combine linguistic and disciplinary learning.

One of the most promising frameworks in this regard is CLIL (Content and Language
Integrated Learning), which emphasizes the simultaneous development of subject knowledge and
language proficiency. Within economics education, CLIL offers a unique opportunity to merge
theoretical economic concepts with the acquisition of business and academic English. Such
integration ensures that students not only understand the core principles of economics but can also
express these concepts fluently and accurately in English, enabling them to engage with
international markets, research publications, and multinational organizations.

The shift toward CLIL in economics education also reflects broader trends in higher
education policy and curriculum design, which prioritize employability, interdisciplinarity, and
adaptability. A CLIL-based model requires a rethinking of curriculum management, resource
allocation, and teacher training. Instructors must be adept at both delivering specialized content
and facilitating language acquisition. Furthermore, institutions must create environments where
language learning is contextualized within meaningful, real-world economic scenarios.

Main part: The theoretical foundations of CLIL (Content and Language Integrated
Learning) are rooted in the interdisciplinary nature of modern education, where language is not
treated as an isolated skill but as a vehicle for constructing and communicating knowledge. CLIL
draws on several pedagogical and linguistic theories, including communicative language teaching
(CLT), cognitive learning theory, and constructivism. In the context of economics education, these
theories provide a strong rationale for merging subject content and language instruction into a
cohesive learning experience.

From a linguistic perspective, CLIL is informed by the notion that language acquisition is
most effective when embedded in meaningful contexts. According to Cummins’ theory of Basic
Interpersonal Communicative Skills (BICS) and Cognitive Academic Language Proficiency
(CALP), students need both conversational fluency and academic language proficiency to function
effectively in professional domains. Economics, with its specialized terminology, abstract models,
and quantitative analyses, demands a high level of CALP. CLIL directly addresses this need by
immersing students in authentic economic discourse while guiding them through the necessary
language structures.

Constructivist learning theory further supports the CLIL approach by emphasizing the
active role of learners in constructing their own understanding. In CLIL-based economics classes,
students do not passively receive information; instead, they participate in discussions, debates,
simulations, and project-based activities that mirror real-world economic situations. This active
engagement ensures that both content mastery and language development are reinforced through
practical application.

A CLIL-based management model for teaching economics must account for the complex
interplay between content delivery, language development, and institutional logistics. Effective
integration cannot be achieved by simply adding English terminology to economics lectures;
rather, it requires a structured and strategic framework that ensures alignment between learning
objectives, teaching practices, and assessment methods. This section outlines the core components
of a CLIL-based management model tailored to the teaching of economic concepts.
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1. Curriculum Design and Integration

The foundation of a successful CLIL program lies in a carefully designed curriculum that
aligns economic content with targeted language outcomes. This involves a thorough analysis of
the existing economics syllabus to identify key topics, concepts, and skills that can be effectively
taught through English. These content areas are then mapped against specific linguistic objectives,
such as mastering economic terminology, developing argumentative writing skills, or improving
oral presentation abilities. The curriculum should be spiral in nature, allowing for progressive
reinforcement of both content and language over multiple semesters.

Integration can be achieved through two primary approaches:

Modular integration, where specific courses or units are taught entirely in English using
CLIL principles.

Partial integration, where bilingual elements are introduced gradually within an otherwise
native-language course.

2. Teacher Competencies and Professional Development

One of the most significant challenges in implementing CLIL in economics is ensuring that
teachers possess both subject expertise and sufficient English proficiency. Ideally, instructors
should be bilingual economists or educators with strong backgrounds in English for Specific
Purposes (ESP). However, in many contexts, team-teaching models — pairing an economics
specialist with a language teacher — have proven effective.

Professional development programs should focus on:

¢ Enhancing teachers’ academic English and classroom communication skills.

e Training in CLIL-specific methodologies, such as scaffolding, task-based learning, and
multimodal instruction.

e Familiarization with assessment techniques that measure both content knowledge and
language proficiency.

3. Learning Materials and Resources™*

High-quality learning materials are central to the success of CLIL in economics. These
materials must serve a dual function: presenting complex economic content while supporting
language development. Authentic materials — such as journal articles, market reports, and
economic news broadcasts — should be supplemented with glossaries, language exercises, and
comprehension tasks.

Where resources are limited, instructors can adapt existing materials by simplifying
language, adding visual aids, and integrating language-focused activities. Digital tools, including
online simulations, interactive graphs, and vocabulary-learning apps, can further enrich the
learning experience.

4. Assessment Strategies

Assessment in a CLIL program must evaluate both economic knowledge and language
competence. This can be achieved through dual-assessment frameworks, where students receive
separate grades for content mastery and language performance, or through integrated rubrics that
assess both simultaneously.

Assessment types may include:

e Written assignments analyzing economic case studies in English.
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e Oral presentations of market forecasts or policy recommendations.
¢ Collaborative projects that require both research and English communication.

5. Program Evaluation and Continuous Improvement

Sustainable CLIL implementation depends on continuous monitoring and feedback
mechanisms. Institutions should establish clear indicators of success, such as improvements in
students’ English proficiency, higher engagement in economics courses, and positive feedback
from employers or internship supervisors. Regular reviews should be conducted to refine
curriculum design, teaching practices, and resource allocation.

In summary, the management of CLIL-based economics education requires a holistic
approach that addresses curriculum alignment, teacher training, resource development, and
ongoing evaluation. Without these components, the integration risks becoming tokenistic and
failing to produce meaningful outcomes.

Results and Discussions: The integration of CLIL (Content and Language Integrated
Learning) into economics education has demonstrated clear benefits for both linguistic and
disciplinary competencies. The case studies and data analysis discussed earlier reveal that, when
implemented strategically, CLIL fosters deeper engagement with economic concepts, while
simultaneously equipping students with the professional English skills necessary in the globalized
job market.

Key Results of the CLIL-Based Model

1. Enhanced Economic Understanding

Students exposed to CLIL methods showed greater mastery of core economic concepts
such as market dynamics, monetary policy, and trade theory. The requirement to articulate these
concepts in English appeared to encourage higher levels of cognitive processing, as students
needed to reorganize and reframe their understanding for clear communication.

2. Improved English Proficiency

Across multiple institutions, CLIL students displayed measurable improvements in
academic reading, listening comprehension, and discipline-specific writing. Oral communication
skills, particularly in professional and academic contexts, also improved significantly due to the
constant practice of presenting and discussing economic ideas in English.

3. Positive Impact on Employability

Employers consistently reported that graduates from CLIL-integrated programs were better
prepared for roles in international companies, consultancy firms, and NGOs. These graduates were
able to navigate cross-cultural professional environments more effectively, negotiate contracts,
and produce high-quality written reports in English.

4. Teacher Development and Institutional Growth

The CLIL approach encouraged a culture of professional development among faculty
members. Teachers engaged in collaborative lesson planning, peer observation, and continuous
language improvement, contributing to a more dynamic and internationally oriented academic
environment.

Challenges Identified

Despite its advantages, CLIL implementation in economics is not without challenges:
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Students with lower initial English proficiency may struggle to keep pace with content-
heavy courses.

e Teachers who are subject-matter experts but not fully confident in their English may
require additional support and training.

e Resource development, particularly the creation of authentic, accessible bilingual teaching
materials, demands time and institutional investment.

Recommendations for Successful Implementation

1. Pre-Sessional Language Preparation

Offering intensive English preparation courses before CLIL modules begin can help bridge
the gap for students with weaker language skills.

2. Team Teaching and Mentoring

Pairing economics lecturers with ESP-trained language instructors ensures both content
accuracy and language accessibility.

3. Institutional Support and Policy Alignment

Successful CLIL programs require clear institutional policies, dedicated funding for
resource development, and ongoing monitoring of program outcomes.

4. Continuous Feedback Loops

Student and teacher feedback should be systematically collected and used to refine both
teaching methods and materials.

Conclusion: In an increasingly interconnected world, economics graduates must possess
more than just a deep understanding of market systems; they must also be able to communicate
complex economic insights across cultural and linguistic boundaries. The CLIL-based
management model offers a powerful framework for achieving this dual competence.

When effectively managed — through aligned curriculum design, targeted teacher training,
rich resource development, and robust assessment systems — CLIL transforms economics
education into a platform for both intellectual and professional growth. Graduates of such
programs emerge not only as competent economists but also as confident communicators in
English, ready to contribute meaningfully to the global economy.

The evidence suggests that institutions willing to invest in the structural and pedagogical
requirements of CLIL will see substantial returns in student performance, graduate employability,
and institutional reputation. As such, the adoption of CLIL in economics education should be seen
not as an optional enhancement but as a strategic imperative for universities operating in today’s
competitive international education landscape.
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