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Abstract. This article examines the contemporary content and didactic opportunities for 

developing listening comprehension competence in English language teaching. Particular 

attention is given to authentic audio and video materials, digital and multimodal resources, 

interactive listening tasks, and learner-centered approaches. The study highlights the importance 

of integrating linguistic, cognitive, strategic, and communicative components into listening 

instruction. The effective use of digital technologies and authentic materials can enhance learners’ 

comprehension, motivation, independent learning, and ability to process spoken English in 

various communicative contexts. 
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Introduction: In contemporary foreign language education, listening comprehension is 

considered one of the essential components of communicative competence. The ability to 

understand spoken language enables learners to identify the main idea, recognize specific 

information, interpret meaning, understand the speaker’s intentions, and respond appropriately in 

different communicative situations. Therefore, developing listening comprehension competence 

has become an important objective of English language teaching. The content of listening 

instruction has changed considerably under the influence of modern educational approaches and 

digital technologies. Traditional listening activities are increasingly complemented by authentic 

audio and video materials, podcasts, online resources, interactive exercises, and multimodal 

learning environments. These resources provide learners with greater exposure to naturally 

occurring spoken English and allow them to encounter different accents, speech rates, 

pronunciation patterns, vocabulary, and communicative contexts. 

The contemporary content of listening instruction should include not only linguistic 

knowledge but also cognitive, strategic, pragmatic, and communicative components. Learners 

need to develop the ability to predict information, identify key ideas, infer meaning from context, 

distinguish essential information from secondary details, and critically interpret spoken messages.  

Consequently, listening activities should be organized progressively and reflect learners’ 

linguistic and cognitive characteristics. 

Digital technologies also provide important didactic opportunities for improving listening 

instruction. They enable repeated listening, individualized learning, immediate feedback, 

multimodal support, independent practice, and flexible access to authentic materials. However, the 

effectiveness of these opportunities depends on the appropriate selection of digital resources and 

their purposeful integration into the teaching process.  
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Therefore, the present study examines the contemporary content of listening 

comprehension instruction and the didactic opportunities provided by digital technologies and 

multimodal resources in English language teaching. Particular attention is given to the integration 

of linguistic, cognitive, strategic, and communicative components in the development of learners’ 

listening comprehension competence. 

Literature Review: Listening comprehension has been widely investigated as a complex 

and multidimensional process in second and foreign language learning. Rost (2011) describes 

listening as an active process in which learners construct meaning by combining linguistic 

knowledge, contextual information, and prior experience. Vandergrift and Goh (2012) emphasize 

that successful listening requires not only the recognition of linguistic forms but also the effective 

use of cognitive and metacognitive strategies. 

The contemporary understanding of listening instruction includes several interrelated 

components. These include phonological awareness, lexical and grammatical knowledge, semantic 

interpretation, pragmatic understanding, and cognitive processing. Field (2008) argues that 

listening instruction should help learners move beyond simply answering comprehension 

questions and develop the ability to process spoken language at different levels. In this regard, 

global, selective, detailed, and inferential listening activities are considered important for 

developing comprehensive listening competence. 

The emergence of digital technologies has considerably expanded the didactic possibilities 

of listening instruction. Authentic audio and video materials, podcasts, online platforms, mobile 

applications, and interactive exercises provide learners with greater exposure to natural spoken 

English. Mayer (2009) demonstrates that appropriately designed combinations of verbal and visual 

information can facilitate comprehension and support meaningful learning. Kress (2010) similarly 

emphasizes the role of multimodality in contemporary communication and learning, where 

meaning is constructed through the interaction of different modes such as speech, image, text, and 

sound. 

Another important direction in recent research is learner autonomy and individualized 

learning. Digital environments allow learners to control the pace of listening, repeat difficult 

sections, receive immediate feedback, and select materials according to their learning needs.  

Godwin-Jones (2018) notes that mobile and digital technologies can provide flexible 

opportunities for language practice beyond the traditional classroom. Lai and Gu (2011) also 

highlight the potential of technology in supporting self-regulated language learning. 

However, the availability of digital resources alone does not guarantee effective listening 

development. Their pedagogical value depends on appropriate task design, clearly defined 

learning objectives, learners’ proficiency levels, and systematic teacher guidance. Therefore, 

contemporary listening instruction should combine digital technologies with sound 

methodological principles, authentic materials, strategic instruction, multimodal support, and 

continuous assessment. 

The reviewed literature demonstrates that the contemporary content of listening instruction 

should move from a purely linguistic focus toward an integrated model that incorporates 

linguistic, cognitive, strategic, pragmatic, and communicative dimensions.  
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At the same time, digital and multimodal technologies provide significant didactic 

opportunities for implementing this model and creating a more flexible, interactive, and learner-

centered environment for developing listening comprehension competence. 

Methodology: The study employed a descriptive and analytical approach to examine the 

contemporary content and didactic opportunities for developing listening comprehension 

competence in English language teaching. The methodology focused on identifying effective ways 

of integrating linguistic, cognitive, strategic, pragmatic, and communicative components into 

listening instruction through digital and multimodal resources. 

The instructional process was organized into three interconnected stages: pre-listening, 

while-listening, and post-listening. At the pre-listening stage, learners’ prior knowledge was 

activated through prediction, vocabulary, and visual tasks. For example, before listening to an 

audio text about Environmental Protection, students examined several images and predicted the 

topic and possible keywords. This activity prepared learners for the content and reduced 

difficulties caused by unfamiliar vocabulary. 

At the while-listening stage, learners completed tasks aimed at developing global, 

selective, and detailed listening. For example, after listening to an authentic audio recording, 

students answered a multiple-choice question about the main idea and then identified specific 

information from the text. A gap-filling activity was also used to develop learners’ ability to 

recognize lexical and phonological features of natural speech. 

At the post-listening stage, learners were encouraged to interpret and evaluate the 

information they had heard. They answered inferential questions, summarized the main ideas, and 

expressed their opinions about the topic. For example, after listening to a short discussion on 

environmental problems, students answered: “What solution does the speaker suggest, and why 

might it be effective?” This type of activity supported semantic, pragmatic, and critical listening 

skills. 

Digital technologies were integrated throughout the process through authentic audio and 

video materials, interactive quizzes, subtitles, online exercises, and immediate feedback. Learners 

were also given opportunities to repeat difficult parts of the recording and complete activities 

independently. The methodology therefore combined digital resources with differentiated tasks 

and learner-centered strategies. 

The analysis focused on the extent to which these instructional conditions supported 

learners’ understanding of spoken English, strategic processing of information, independent 

learning, and active participation. This methodological framework provides a basis for examining 

the contemporary content and didactic potential of digital and multimodal resources in the 

development of listening comprehension competence. 

Conclusion: The study demonstrates that the contemporary development of listening 

comprehension competence in English language teaching requires an integrated combination of 

linguistic, cognitive, strategic, pragmatic, and communicative components. Listening should not 

be regarded merely as the ability to recognize spoken words; rather, it represents a complex 

process of constructing meaning, interpreting information, identifying speakers’ intentions, and 

responding appropriately to different communicative situations. 
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The analysis indicates that digital technologies significantly expand the didactic 

opportunities available for listening instruction. Authentic audio and video materials, podcasts, 

interactive exercises, subtitles, online platforms, and other multimodal resources provide learners 

with greater exposure to naturally occurring spoken English and diverse communicative contexts.  

These resources also enable repeated listening, individualized learning pathways, 

immediate feedback, and independent practice, thereby creating more flexible and learner-centered 

conditions for competence development. 

An important finding is that the effectiveness of digital resources depends not simply on 

their availability but on their purposeful methodological integration. The organization of listening 

activities through pre-listening, while-listening, and post-listening stages allows learners to 

progress from activating prior knowledge and predicting content to identifying specific 

information, interpreting implicit meaning, and critically evaluating the received message. The 

systematic combination of global, selective, detailed, and inferential listening tasks can therefore 

support the gradual development of more complex listening processes. 

The use of multimodal materials also contributes to the development of learners’ cognitive 

and communicative abilities. The interaction of auditory, visual, textual, and contextual 

information can facilitate comprehension, particularly when learners encounter unfamiliar 

vocabulary, different accents, rapid speech, or complex communicative situations. At the same 

time, digital learning environments can encourage learner autonomy by providing opportunities 

for self-assessment, repeated practice, and monitoring of individual progress. 

Thus, the contemporary content of listening instruction should be designed as an integrated 

system in which linguistic knowledge, listening strategies, cognitive processing, pragmatic 

interpretation, and digital literacy operate in interaction. Digital technologies should consequently 

be viewed not as an independent solution, but as didactic instruments whose effectiveness depends 

on clearly defined learning objectives, appropriate task design, authentic content, and systematic 

teacher guidance. Such an approach can create more effective conditions for developing the 

listening comprehension competence of upper secondary EFL learners and preparing them to 

understand spoken English in diverse real-life and digital communication contexts. 
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