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Abstract. This article explores the role of motivation in the acquisition of a second
language and investigates how it influences learning outcomes across different educational
settings. The distinction between intrinsic and extrinsic motivation is examined, with particular
focus on how they manifest in learners’ behaviors and achievements. The study also provides a
comprehensive overview of strategies that educators can employ to foster motivation in their
students, such as goal-setting, meaningful content selection, and learner autonomy. The
conclusion emphasizes the necessity of maintaining a motivational classroom environment and
preparing future educators to manage and enhance motivational factors effectively.
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POJIb MOTUBALIMU B U3YUEHUU BTOPOI'O A3bBIKA U DODPEKTUBHBIE
CTPATEI'NM KJIACCA

AHHOIndlﬂUl. B smoti cmambse pacemampueaenmcs pojib Momueayuu 6 Usy4eHuu e6nmopoco
A3bIKA U Uzydaemcs, KaK OHa ejusent Ha pes3ylbmdanibl o6yuesz 6 pA3/IUYHbIX 06pa306ameﬂbelx
yenosusx. Paccmampusaemcs paznuuue medxncoy GHympeHHeUu U 6HewiHel Momueayuel, ¢
0coObIM AKYyeHmom Ha mom, KAK OHU NPOAGIAIOMCAH 6 nogedeHuu U OOCIMUINCEHUAX yuawuxcs.
Hccneoosanue maroce 0aem 6cecmopoHHUU 0030p cmpame2utl, KOmopbvie npenooasamen
Mmozcym UcCnob3oedmo ons CMumyiupoeaHusl momueayuu y Ce60ux YUY€HUKOB8, mMAKUX KdakK
nocmaroeKa 146.71612, OCMbICIIeHHbIL 6bl60p KOHmMeHma u a6moOoHOMUA Y4aAUUXCAL. B zaxnrouenuu
HOOUEpKUBAEmMCcs  HeobX0OUMOCHb  NO00EPIHCAHU  MOMUBAYUOHHOU Ccpedbl 8 Klacce U
nooecomosKku  0yoywux npenooasameneil K 3IPEOEKMUBHOMY YAPAGIEHU) U  YCULEHUIO
MOMUBAUYUOHHbLX (ﬁakmopoe.

Knroueswvie cnosa: momueayusl, U3Y4UEeHUe e6mopoco A3blKA, GHYNMPEHHIAA MOMUeayusl,
BHEUWIHAA momueayusd, cmpamecuu U3y4eHus A3blKd, 606/1€4HEeHHOCMb 6 Klacc, Aa6MOHOMUA

yuawuxcs

Introduction
The learning of a second language (L2) involves not only the cognitive ability of students

but also their emotional and psychological states. Among the many factors that affect language

acquisition, motivation plays a central role. Without motivation, the best-designed curriculum
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and the most experlenced teachers may not yield the desired results. Researchers and educators
agree that motivation can determine the direction, intensity, and persistence of learning behavior.
In L2 learning, especially when it occurs in environments with limited exposure to native
speakers, learners’ motivation often replaces real-life immersion and interaction.

Motivation in L2 acquisition is complex and dynamic. It may change over time and is
influenced by many external and internal factors. Therefore, it is vital for language teachers to
understand the different types of motivation and how to adapt their teaching methods
accordingly. This article aims to analyze how motivation impacts second language learning and
offer practical strategies to maintain and enhance it in the classroom.

Materials

Motivation in second language acquisition has been extensively studied, most notably by
Gardner and Lambert (1972), who categorized motivation into two main types: integrative and
instrumental. Integrative motivation arises when learners wish to integrate into the target culture
and communicate with native speakers. Instrumental motivation, on the other hand, is driven by
external rewards such as job opportunities, academic advancement, or travel.

A later classification by Deci and Ryan (1985) introduced the concepts of intrinsic and
extrinsic motivation. Intrinsic motivation refers to the learner’s internal desire to learn due to
interest, enjoyment, or personal challenge. Extrinsic motivation is based on external rewards or
pressure, such as exams or grades. Both types of motivation are present in classrooms, but their
effects can differ widely. Intrinsic motivation generally leads to deeper engagement, while
extrinsic motivation can be short-lived unless reinforced properly.

Understanding the interplay between these motivational types is essential for teachers
when planning lessons and evaluating student performance. Furthermore, the concept of
amotivation, a state of lacking any motivation, also warrants attention, especially in settings
where students show signs of disengagement or disinterest in language learning.

Research and Methods

In the course of this study, data were collected through classroom observations,
interviews with language teachers, and student feedback surveys across secondary and tertiary
education institutions. The main aim was to identify the presence of motivational strategies and
how students responded to them. Special attention was given to how motivation affects key
language skills: reading, writing, speaking, and listening.

The research focused on three groups of students: those studying English as a second
language for academic purposes, those preparing for international exams (e.g., IELTS, TOEFL),

and those learning for personal development. This grouping allowed the identification of

motivational patterns tied to learners’ goals and contexts.
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A typology of motlvatlonal strategies was developed, including:

* Teacher-student rapport building

* Contextual learning with real-life application

* Gamification and competitive learning

« Task-based learning with cultural elements

* Personalized feedback and recognition

¢ Use of multimedia and technology

Discussion

The findings from this study highlight the dominant role of intrinsic motivation among
students who were highly engaged and independent in their learning. These students were more
likely to use additional learning resources, ask questions, and reflect on their progress. In
contrast, extrinsically motivated students often displayed motivation spikes before assessments
but lacked consistency in language practice outside the classroom.

Students’ responses also revealed that the teacher’s role in maintaining motivation is
critical. Supportive and enthusiastic teachers who showed interest in students’ progress
significantly enhanced classroom motivation. This supports Vygotsky’s theory of the Zone of
Proximal Development, where learners achieve better results when guided by a more
knowledgeable other.

However, several obstacles to maintaining motivation were also identified:

* Overemphasis on exams and testing

* Lack of personalized tasks

* Negative classroom climate or teacher feedback

* Limited use of cultural or authentic materials

» Monotonous teaching methods

One prominent observation was that motivation tends to drop in the mid-phase of a
semester, often due to routine and lack of novelty. To combat this, periodic changes in activity
types, learning environments, and goal re-evaluation proved effective.

Motivation also varied with students’ cultural background, age, and learning style. For
example, adult learners showed more instrumental motivation (career advancement), while
younger learners responded better to intrinsic and gamified activities.

Results

The introduction of motivational strategies had a tangible impact on student performance.
Students in experimental groups, where motivation-enhancing methods were consistently used,
showed higher attendance, better retention of vocabulary, and more frequent participation in

class discussions.
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The qualitative data from interviews confirmed that motivation is deeply intertwined with
learners’ emotional state. Encouraging feedback, peer collaboration, and a sense of belonging
within the class created a secure environment in which students were more willing to take
language risks, such as speaking spontaneously or writing creatively.

Motivational strategies not only improved language learning outcomes but also
contributed to the development of learners’ self-confidence, critical thinking, and autonomy—
traits necessary for lifelong learning.

Conclusion

Motivation remains one of the most vital elements in second language acquisition.
Whether intrinsic or extrinsic, it significantly affects how learners approach tasks, persist
through difficulties, and achieve language proficiency. Teachers must become skilled motivators,
capable of adapting methods to suit individual student needs and maintaining a stimulating
environment. A motivated student can overcome limitations in exposure, resources, or prior
experience. Therefore, motivation should be an integral component of teacher training programs.

Teaching strategies should not only focus on grammar and vocabulary, but also on
developing curiosity, a growth mindset, and cultural interest. Understanding and applying
motivational theory in language classrooms leads not only to academic success but also to the
creation of learners who enjoy language and continue using it beyond the classroom. By
encouraging motivation from the start, educators lay a foundation for effective, long-lasting

language learning
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