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Annotation. This study explores the effectiveness of inclusive English language teaching
methodology for neurodivergent learners and examines how adapted pedagogical strategies can
enhance linguistic, cognitive, and emotional outcomes. The research is based on the principles of
inclusive education, neurodiversity, and universal design for learning, emphasizing that
individual differences among learners should be recognized as strengths rather than limitations.

The study analyses how differentiated instruction, multisensory learning, and assistive
technologies contribute to improved communication skills, attention regulation, and classroom
engagement of learners with autism spectrum disorder, dyslexia, and attention deficit
hyperactivity disorder. It also highlights the essential role of teacher training, emotional support,
and structured learning environments in promoting equal participation and reducing anxiety
among neurodivergent students. Findings indicate that inclusive methodology not only improves
academic achievement but also supports psychological well-being and social integration. The
research concludes that inclusive English language teaching transforms diversity into a source
of educational enrichment and provides a sustainable model for equitable and effective language
learning in the modern educational context.

Keywords: Inclusive Education; Neurodivergent Learners; English Language Teaching;
Differentiated Instruction; Multisensory Learning; Assistive Technology; Universal Design For
Learning; Teacher Training.
3OPEKTUBHOCTHh MHKJIIO3UBHOM METOJUKN OBYUEHUSI AHIVIMMICKOMY

SI3BIKY JIJISI HEUPOOTJIMUHBIX YYAIIUXCS

Aunnomayua. B Oannom uccnedosanuu usyuyaemcs d¢hghekmuenocms UHKIIO3UBHOU
MemoouxKu 06y'{eH1/l}l aHaﬂuﬁCKOMy A3BIKY o1 HelpoOﬂ’multHblx yuawuxcs u pacemampueaemcs,
KAaK adanmupoeaHHble neoazozauveckue cmpamecuu mocym  Yaydulunos JUHZ6UCMUYECKUE,
KOCHUMUBHblIE U OMOYUOHAIbHbIE pE3)IbmMAamal. Hccneoosanue ocnosano na npuHyunax
UHKTIIO3UBHO20 00pA306aHUS, HEUPOPA3ZHO0OpA3Uus U VHUBEPCAIbHO20 Ou3autHa 00yYeHus,
NOOYEepPKUBAsL, UMO UHOUBUOYATIbHBIE DASIUYUSL MENCOY VHAWUMUCS Clledyem paccMampueams
KAdK CUjlbHble CMOPOHbL, A He KAK O0cPpAHUYCHUA. B uccxzedoeanuu anaiusupyemcs, Kakx
ougpepenyuposannoe obyuenue, MyI1bmuUceHCOpHOe 0byUeHue U 6CHOMO2AmMeNbHbLE MEeXHOI02UU
cnoco6cm6yiom Paseumuio KOMMYHUKAMUBHbIX HABLIKO6, pecyIAYUU BHUMAHRUA U 606/1€4E€HHOCMU
8 YuebHblll Npoyecc YYawuxcs ¢ pacCmpoiucmeamy aymucmuiecko2o cnekmpd, ouciexcueu u
CuH@pOMOM Oe(ﬁm;uma GHUMAHRUA U cUNEePAKMUBHOCMU. Taxoice noduepkueaemc;z 6AJNCHAA POJlb
no002oMOosKY yuumeinet, SMOYUOHAILHOU NOOOEPHCKU U CIMPYKMYPUPOBAHHOU Y4eOHOU cpedbl 8
cooelicmseuu pagHoMy Y4aACMUIO U CHUNCEHUIO MPEBOHCHOCMU CPeOU HetPOOMIUYHBIX VUAUWUXCHL.

Pe3yfzbmambz nokdasslearom, 4Ymo UHKJAIO3UBHAA Memoouxka He mobKo yiaydwaem
akaoemuyeckue docmuofcesz, HO U cnoco6cm6yem NCUXon0cu4ecKomy 6]16120110]1)/111/”0 u
couuaﬂbnoﬁ unmezpayuu. Hccneoosanue npuxodum K 8b1600y, Ymo UHKJAI3UBHOE 06yll€Hu€
aHZJZul:lCKOMy A3BIKY npespauiaent pa3H006pa3ue 6 UCIMOYHUK 06pa308am€ﬂbH020 060261W6Hu}1 u
obecneuusaem ycmouuugyro mMooenv 0/ Cnpaseoiugo2o U Qhekmuernoco uzyuenus s3vika 6

CO6PEMEHHOM 06pa306ameﬂbHOM KOHmMeKcme.
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Introduction

In recent years, the importance of inclusive approaches in education has been
increasingly recognized. Inclusive education ensures that every student, regardless of their
individual characteristics, can participate fully in the learning process. This approach is
particularly significant for neurodivergent students, including children with autism spectrum
disorder, attention deficit hyperactivity disorder, dyslexia, and other neurological differences that
affect learning.

Traditional teaching methods often fail to meet the specific needs of these students, which
can negatively influence their academic performance and social development. Teaching the
English language to neurodivergent students requires methods that are adapted to their individual
learning styles and needs. Interactive lessons, visual and auditory supports, individualized
instruction, gamification elements, and small group activities are among the strategies that can
enhance student motivation, make the learning process engaging, and improve language
proficiency. The selection and systematic implementation of effective teaching methods can
significantly increase the success of neurodivergent students in language acquisition.

Relevance

The study of inclusive English language teaching methods for neurodivergent students is
highly relevant due to the growing diversity in classrooms. Students with autism spectrum
disorder, attention deficit hyperactivity disorder, dyslexia, and other neurological differences face
unique learning challenges that traditional methods often do not address. Inclusive approaches,
such as individualized instruction, multisensory activities, and interactive lessons, help these
students engage effectively, improve language skills, and support social development. Ensuring
access to quality English education for neurodivergent learners is essential for promoting equity,
motivation, and lifelong learning opportunities, making this research particularly significant.

Aim

The aim of this study is to examine the effectiveness of inclusive English language
teaching methods for neurodivergent students and to identify how these methods influence their
language proficiency, motivation, and social development. The research seeks to provide
practical recommendations for teachers to enhance learning outcomes and create an equitable
educational environment that accommodates the unique needs of all students.

Materials and Methods

This study was conducted with a group of neurodivergent students, including children
with autism spectrum disorder, attention deficit hyperactivity disorder, and dyslexia, enrolled in
English language classes. The research materials included textbooks, visual aids, audio
resources, interactive exercises, and digital learning tools designed to support inclusive teaching.

The study employed a mixed-methods approach. Quantitative data were collected through
pre- and post-tests to measure improvements in English language proficiency. Qualitative data
were obtained using classroom observations, teacher interviews, and student feedback to assess
engagement, motivation, and social interaction. The teaching methods implemented in this study
included individualized instruction, multisensory learning activities, small group work, and
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gamified exercises. Data analysis involved comparing test results before and after the
implementation of inclusive teaching strategies, as well as evaluating qualitative observations to
determine the effectiveness of the applied methods.

Neurodivergent learners include individuals with autism spectrum disorder, ADHD,
dyslexia, or other neurodevelopmental variations that influence how they process, perceive, and
interact with information. Understanding their psychological and cognitive profiles is essential to
design effective and inclusive teaching strategies. These students often exhibit differences in
attention span, memory retention, sensory processing, and emotional regulation. Therefore,
traditional one-size-fits-all approaches are usually ineffective. Instead, an educator must assess
the specific cognitive strengths and challenges of each learner. Theories such as Vygotsky’s Zone
of Proximal Development and Gardner’s Multiple Intelligences provide a foundation for
differentiated instruction. By employing individualized and flexible teaching approaches,
teachers can create a learning environment where neurodivergent students can thrive.

Recognizing that neurodiversity is a natural variation of human cognition allows
educators to shift focus from “deficits” to “strengths,” promoting self-confidence and motivation
among students.

Inclusive pedagogy emphasizes equality of opportunity and accessibility for all learners
regardless of cognitive or physical differences. When applied to English language teaching, it
requires the teacher to adapt both content and delivery to meet diverse learning needs. Key
principles include flexibility, empathy, and universal design for learning (UDL). UDL ensures
that lessons are accessible through multiple means of engagement, representation, and
expression. For neurodivergent learners, this may involve integrating visual supports, simplified
texts, interactive digital platforms, and personalized feedback. Inclusivity also means fostering a
non-judgmental environment where mistakes are viewed as part of learning rather than failure.

The role of the teacher expands beyond instructing grammar and vocabulary; they
become facilitators of communication and understanding. The ultimate goal of inclusive
pedagogy is to empower all students to participate actively in the learning process, thus
enhancing both academic performance and social development.

Differentiated instruction is one of the most effective methods in inclusive English
language teaching. It acknowledges that students learn at different paces and through different
modalities. For neurodivergent learners, differentiation means customizing tasks according to
ability, interest, and preferred learning style. For instance, dyslexic students may benefit from
phonetic-based reading programs and audio materials, while autistic learners might prefer
structured visual schedules and predictable routines. Teachers can differentiate by content (what
students learn), process (how they learn), and product (how they demonstrate learning).

Incorporating multisensory activities such as visual aids, gestures, and interactive
exercises stimulates various parts of the brain, improving comprehension and retention. This
approach not only supports neurodivergent students but also benefits the entire class by
promoting engagement and inclusivity.

Digital technologies have become powerful tools in promoting inclusion and accessibility
in education. For neurodivergent learners, technology provides individualized learning
experiences that accommodate unique cognitive and sensory needs. Assistive tools like text-to-
speech software, visual dictionaries, and adaptive learning platforms help overcome barriers
related to reading, writing, and comprehension.
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Gamified Engllsh learning applications, for example, can sustain attention and motivation
among students with ADHD. Interactive whiteboards and multimedia presentations facilitate
visual engagement for autistic learners.

Moreover, online learning environments allow neurodivergent students to progress at
their own pace without the social pressures of traditional classrooms. Thus, integrating
technology not only enhances inclusivity but also modernizes the language learning process,
aligning it with 21st-century educational standards.

The success of inclusive English teaching largely depends on teacher preparedness and
attitude. Educators must be trained to identify neurodivergent traits, apply differentiated
strategies, and use assistive technologies effectively. Professional development programs should
focus on raising awareness about neurodiversity, empathy training, and classroom management
skills tailored to diverse learners. Teachers should also learn to collaborate with psychologists,
speech therapists, and special educators to create comprehensive learning plans. Continuous
reflection and peer collaboration play an essential role in improving inclusivity practices.

Without adequate training, even well-intentioned teachers may unintentionally exclude
neurodivergent learners.

Therefore, investment in teacher education is not an option but a necessity for inclusive
English language pedagogy.

For neurodivergent students, emotional safety is a prerequisite for effective learning.
Many of them experience heightened anxiety, sensory sensitivities, or difficulties with social
communication. Therefore, the classroom atmosphere must be supportive, predictable, and free
of overstimulation. Teachers should establish clear routines, provide structured feedback, and
maintain consistent expectations. Positive reinforcement and empathy are powerful tools for
building trust. Sensory-friendly classrooms with calm lighting, quiet corners, and visual supports
help minimize stress. Furthermore, peer support systems encourage collaboration and reduce
feelings of isolation. When students feel emotionally secure, they are more likely to participate,
take risks, and engage deeply with language learning activities, resulting in better academic
outcomes and personal growth.

Assessment in inclusive education must go beyond traditional testing methods. For
neurodivergent learners, standard exams may not accurately reflect their language proficiency or
communicative competence. Alternative assessment approaches, such as portfolios, project-
based evaluations, and oral performance assessments, provide a more holistic understanding of
progress.

Teachers should track both linguistic and behavioral development—such as confidence,
participation, and collaboration skills. Data-driven observation helps identify which strategies
are most effective for each student. The goal is to measure not only academic achievement but
also engagement and self-esteem. Continuous formative assessment ensures that teaching
methods remain adaptive and responsive to individual progress. Effective evaluation practices
thus serve as feedback loops that strengthen the overall inclusivity of English language teaching.

Inclusive English language education has far-reaching benefits that extend beyond
academic performance. It equips neurodivergent learners with essential communication skills,
self-expression, and social confidence. Mastery of English as a global language enhances access
to higher education, employment opportunities, and cross-cultural interaction. Moreover,
inclusion fosters a sense of belonging and acceptance, reducing stigma and promoting mental
well-being.
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In the long term, mcluswe education contributes to a more equitable and compassionate
society where diversity is seen as a source of strength. For neurodivergent learners, this approach
not only develops linguistic competence but also supports lifelong personal development and
autonomy. Thus, the effectiveness of inclusive methodology is reflected in both individual
success and collective social transformation.

Discussion

The conducted research clearly demonstrates that the implementation of inclusive English
language teaching methods leads to significant improvements in the academic and personal
development of neurodivergent learners. When educational strategies are designed with
consideration for various neurological and psychological characteristics, students show higher
engagement, deeper understanding, and better information retention. The use of differentiated
instruction, multisensory materials, and assistive technologies enables learners with autism
spectrum disorder, dyslexia, and attention deficit hyperactivity disorder to achieve progress that
is both stable and measurable. These findings align with the theoretical foundation of Universal
Design for Learning, which states that presenting information through multiple channels of
perception increases accessibility and effectiveness for all students. Emotional well-being has
also proven to be a decisive factor in the success of inclusive learning environments. Many
neurodivergent learners experience heightened anxiety, sensitivity to sensory stimuli, or
difficulties in social communication. Creating a calm, structured, and predictable classroom
atmosphere reduces stress and helps these students maintain concentration. Teachers who
demonstrate empathy, patience, and flexibility contribute to the development of learners’
confidence and motivation. Emotional security encourages active participation, risk-taking, and
self-expression, all of which are vital for mastering a foreign language. Another important
finding from the discussion is that teacher training directly influences the success of inclusive
education.

Educators who possess professional knowledge of neurodiversity, psychological
development, and adaptive teaching strategies are better prepared to identify learning barriers
and respond effectively. Collaboration between teachers, psychologists, and special education
experts has been shown to enhance the learning process and provide comprehensive support to
each student. Therefore, inclusive education should be viewed as an evolving practice that
constantly adapts to the unique needs of learners rather than as a fixed system. The discussion
shows that inclusion does not only benefit neurodivergent learners but also improves the overall
quality of education for all students. An inclusive classroom encourages cooperation, tolerance,
and understanding among learners. It creates a culture of respect and mutual support, where
every individual has the opportunity to learn and succeed according to their potential. This
reinforces the idea that inclusivity is not only a pedagogical requirement but also a moral and
social necessity in modern education.

Results

The results of the study indicate a significant positive impact of inclusive English
language teaching on neurodivergent learners’ academic performance, emotional stability, and
social adaptation. Learners who participated in inclusive classrooms demonstrated higher scores
in reading comprehension, vocabulary acquisition, and verbal communication compared to those
in traditional classes. The integration of individualized and sensory-based teaching techniques
resulted in a more consistent improvement in attention, memory, and language use. Students with
dyslexia achieved better reading fluency and comprehension when visual and phonetic learning
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strategies were applled. Learners with attention deficit hyperactivity disorder showed improved
focus and task completion when interactive and movement-based learning activities were used.

Autistic learners benefited from visual schedules, structured lessons, and predictable
routines, which increased their comfort level and participation in communication exercises. The
introduction of assistive technologies, such as text-to-speech software, digital dictionaries, and
visual language platforms, provided effective support for comprehension and writing skills.

Observations also confirmed that emotional safety and teacher attitude are decisive
factors in achieving educational success. Classrooms that promoted respect, patience, and
collaboration produced more confident and motivated learners. Teachers who practiced
consistent encouragement and adapted their methods to individual differences reported greater
participation and satisfaction among students. Furthermore, the cooperative atmosphere fostered
empathy and peer support, reducing isolation and anxiety among neurodivergent learners.

Overall, the results prove that inclusive English language teaching is both scientifically
and practically effective. It enhances not only academic knowledge but also emotional
intelligence, communication skills, and self-esteem. By addressing the diverse learning needs of
neurodivergent students, inclusive methodology contributes to equal educational opportunities
and long-term personal development.

These findings reaffirm the necessity of applying inclusive strategies in all stages of
modern English language education to build a more equitable and supportive learning
environment.

Conclusion

The research on the effectiveness of inclusive English language teaching methodology for
neurodivergent learners leads to several important conclusions. First, it is evident that every
learner possesses unique cognitive and emotional characteristics that must be considered in the
teaching process. Inclusive education recognizes neurodiversity as a natural variation of human
learning and strives to provide equal opportunities for all students. By applying individualized
and flexible teaching methods, educators can unlock the full potential of learners with autism
spectrum disorder, dyslexia, and attention deficit hyperactivity disorder. Second, the success of
inclusive methodology largely depends on the teacher’s professional competence and attitude. A
well-prepared teacher who understands neurodivergent behavior and cognitive diversity is able
to create lessons that are accessible, engaging, and emotionally safe. The use of differentiated
instruction, visual aids, and assistive technologies ensures that learners with different needs can
acquire language skills more effectively. Moreover, fostering empathy, patience, and respect
within the classroom promotes cooperation and builds a supportive learning community. Third,
inclusive English language teaching contributes not only to linguistic competence but also to
personal development, emotional regulation, and social integration of neurodivergent learners.

When students feel accepted and supported, they develop confidence and motivation that
extend beyond the classroom. In this way, inclusive education strengthens both academic
achievement and human values. In conclusion, inclusive methodology in English language
teaching represents a scientifically grounded and socially necessary approach to modern
education. It transforms diversity into an advantage, encourages equal participation, and prepares
all learners for successful communication in an increasingly diverse world. Therefore,
educational institutions must prioritize inclusive pedagogical practices, continuous teacher
training, and collaborative learning environments to ensure that no student is left behind.




10.

NEW RENAISSANCE *'crationat scentc oo _

ResearchBib IF - 11.01, ISSN: 3030-3753, Vdume 2 Issue 9

References

Armstrong, T. (2012). Neurodiversity in the Classroom: Strength-Based Strategies to
Help Students with Special Needs Succeed in School and Life. Alexandria: Association
for Supervision and Curriculum Development.

Florian, L. (2014). What Counts as Evidence of Inclusive Education? European Journal
of Special Needs Education, 29(3), 286-294.

Gkonou, C., & Mercer, S. (2022). Language Teacher Wellbeing and Inclusive Practice:
Supporting Neurodiverse Learners in the English Classroom. Cambridge: Cambridge
University Press.

Norwich, B., & Lewis, A. (2007). How Specialized Is Teaching Pupils with Disabilities
and Difficulties? Journal of Curriculum Studies, 39(2), 127-150.

Rose, D. H., & Meyer, A. (2006). A Practical Reader in Universal Design for Learning.
Cambridge: Harvard Education Press.

Alabdulaziz, M. (2024). The effects of using video-based instruction in solving fraction
computations of students with autism spectrum disorder. International Journal of
Instruction, 17(1), 437-460.

Arenas Gonzdlez, 1. (2012). Beyond the “handicapped” label: Narrating options to teach
foreign languages to blind and visually impaired students. HOW, 19(1), 146-156.
Retrieved from https://www.howjournalcolombia.org/index.php/how/article/view/42
Castafieda-Pefia, H. (2018). Structuralist, poststructuralist and decolonial identity
research in English language teaching and learning: A reflection problematizing the field.
InH.A.

Castafieda-Pena et al. (2018), ELT local research agendas I (pp. 17-35). Universidad
Distrital Francisco José de Caldas. Castillo, R., & Florez-Martelo, L. S. (2020). Hard-of-
Hearing individuals’ narratives of inclusion and exclusion about their schooled EFL
learning. HOW, 27(2), 31-50.

Cuervo-Rodriguez, K. A., & Castafeda-Trujillo, J. E. (2021). Dyslexic individuals’
narratives on their process of becoming English language teachers. HOW, 28(2), 79-96.




